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Federal educators have been largely hidden as teachers and
administratore in federal penal institutions, Department of Defense
overseas schools, and Burecau of Indian Affairs schools.

a .

Only within the/iast decade with the expansion of congressional
legislation in education, the subscquent g%owth bfhthc U.S. 0fficecof
Education, and‘the birth of The National Inséitute of FEducation has
the role played by federal education administrator; even been 2 subjcik
. consid;rcd for research. . NS
" There has been little systematic jnvestigation into the role or .

~

function of those exeéutives who administer millions of dollgré'of

N fedefal éducational aid toistate agencies, colleges and universities,
i§chools, and research centers and institutés.

) .Thc Brookings Institution has published several reports on top

jevel federal personnel and positions. These have included: . "The

A§sistan£ Secretaries: Problems and -Processes ‘of Appointment," by

Dean Mann; :'The Higher Civil Service: An Evaluation of Tederal Per- .

sonnel Practices,” byiDavid T. Stanley; "The Job of the Federal Exec-

: utive,d'by Marver H. Bernstein; "Men Who Govern: A Biographical Profile

of éeder;l Political Executivest" by David T.‘Stanley, et al; and "The

Congressman: His Wo;k as He Sees It," by Charles L. Class.

But generally, what has been published thus far spe;ks largely to
issues relating to the Erocess or histqrical development of programs,
legislation‘or administration-of fed%YQl programs. Notable among thése
have been Bailey and Nosber;s classic ‘study of ESEA {1968), Berke and

|

Kirst (1973), lughes and Hughes (1973), and Kirst (1970)% Kirst's study,

The Politics of Education at the Local, State,and Federal levels, 1in the

- »
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section of the politics‘of federal education, draws largely from

B%ilcy and Mosher. - . i

" gome related research was conducted ten yearsgago. It was published

(]

in 1966 as "Men’Negr the Top, Filling Key Posts in the Federal Service,"

)

by the Committee for Economic DevelopmenL. The samp]e size was 817

individuals of career civil servants who served in 1963 in positions

classified as GS-16, —17 and * 18 and in positions provided for under
\

I

Public Law 313 which ailowed for the recru1tment ‘of indiVidualc with
specific technical and specialized skills. ' . " R .
Other similfr studies have 1nvestigated educatoss in otoer
institotionai settings. Toe Faculty Morale Scale-f% ’Institutional
Improvement of the American Association of University Professors was
developed by Psychometrics Associates in 1963, - Similar:scsles measure\\
attitudes togard a company, its policies, its management, and relations

with the community. Other scales attempt to measure attitudes toward

occupaticns.

i

Sells (in Cattell 1966) described the process of multivariate

-

technology in 1ndustri1} military personnel psychology Among the
personnel managemenL problems {dentified were staffing, maintaining
productiviif, and providing career oppox;unities. The military
bureaucracy, perhaps the oldest in the world, excels in all three
categories. X

Sells reported tha;.of ten trait_structures relating to sélq&&i&o,
most studies of military personnei founf{p number oé persoqality ' gg
trait ratings by pecrs and later officer pcrformance of ihefeueandidatcs
were significantly related to a criterion ba ed on “officer effectiweness

reports,

-




’ ' On one issue organizational experts agree-—the work experience

. LI .
/ ., 1is not necessarily separated into neat, work domains that coincéide

- DN

]

with human aptitudes, persona]nty Lraits, or interests.

. It is casier :to dtqcribe the process “of adminivterlng federal
P . : . . . \ . e
: educational prograwms than it i to descrlbe the role played ‘by federal '

. . L4

© - edycatiapal adminisyrators. ' The U.S.‘Of(ice of Education,constantly

) T
RN rgorganizes rew work Tnl?tlonshlps, as anyone knows:who has, attempted
’ to maiﬂtaln cl¥se contact with any group, program or indivt)ual.

PO ot _—
- . . >
Analyses of Qrganlzatlonal charts, conmunicatlon networks, power structure;#
z -y Y ‘ .
and status hierarchies are consequently only of .temporary value.

~ °

‘ Wihat conceivably could be of more permanent use is a clearer

LY
_,%understanding off how such jndividuals view themselves in that work milieu.

. This report will describe thekresults of an investigation into

. /
personnel records and a survey which sought the perceptions federal

. educational adminiécrators who hold the doctorate and who work for the ”
1 . ‘i .

headquarters office in Washington have of their responsibilities, training

. - o

N .
and background, and future orientation and possible job satisfaction.

. It-is a preliminary investigation that is descriptive of the federal

.

. admlnlstrative role in USOE There was no attempt to correlate data or
v - ' )
to relate data Lo a criterion, such as work productlvity, administrative v

o

e(fectiveness, or a personality dimension!

~ /

- . Two methods of analyses wexe used: 1) an analysis of personnel data
' M / 0

_dvailable through compvter print—ouf, and 2) an anary51s of the results

of a questionaire seeking perceptions of Job satisfaztfsﬁj'professiona}

preparation, and job preferecnce.
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There arce about 2800 employecs in the Washington office of the

AU
U.S. Office of Education. By most standards in-Washington, it is a
‘

small federal agency. lowever, the greater number of those who manage

'.'programs'and‘hold key administrative positions have a doctorate degree,

and it is these individuals ‘this study attémptea to reach. Thea, possession

-

of an ddvanced degree, especially a doctofate, (certain ficlds such as

"architécture excepted) is generally recognized as the {irst qualiffzétion

for entry into a profcssipn. Limiting the sample to administrators with

doctorates was also a way of reducing the sample size to manageable pro-

”

);7(10'1s g
The limitations are that there is no attempt to generalize to all

*federal educational personnel. Other federal agencies enploy doctorate-

holding personnel and operate federal educational programs. The depart-
. ’

ments of Agricultire and Labor, Office of Economic Opportunity, National

Y¥Institute of Education and Action are some examples.

~

Moreover, withih the Office'of Education there are 10 regional

L4

6ffices, whose profe551onal emplg?ees share in -the rcspon51bllity of

,managing programs authorized by congressional leglslatlon. None of these

.,
»

agency and regionai‘personne}’are the subject of this s{udy; only the
national prograﬁ managens. co. .

.

The sample was composeé of 136 doctorate-liolding employeces in USOE.
At the time éf this st@dy there were aboﬁt~2860 employees in USOE head- ’
quaftcrs in Washington, D.C.. There is no easy way of dctermining ahtually
how magy pcrsonncl with doctoratcs woxk i& USOE. But most senior officials.'
have the doctorate. The docqbrate qualifies an individual undcr 27411
Service rcgulgtions for the grade of GS-11. Most doctorate-holding

officials hold ﬁigher GS grades.

T
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ANALYSIS OF PERSQUNEL DATA - ,

Thejpnscaréhcr obtXned a list in 1973 of 136 U.5. 0ffice of - ,

. Education egmployges who heM the doctorate. The first three (not

afbhabétized) {rom the person;:E\ggint—out will serve as examples. -

AN
~ B el
LN \
. N
AN b
.

1 .
Example 1. 14 years experience in elementary school adminis-
' tration, 25 years experience in public school and

h cbllege teaching and administration, doctorate in
education. . ‘ '

.

Example 2. 10 years experience as a federal specialist din
music, 5 years as head of a college music depart-
ment, 9 years in USOE, doctorate in music education.

* Example 3. 4 years as directorigf‘iﬁfﬁrmation for a large
. federal pgency, 14 years as college dean of student
services an&“ﬁdmfnisgﬁption, doctorate in guidance.

a
4

A closer examination of the selected personnel data reveal that

previous non-federal experience has not only been spent’in education,

but that nearly 30 Bﬁ;aggf/fz;a had college or university administratior
\ . N o

experien¢e ranging from Director, Supervisor and Coordinator, through

-~ ~

Department Chariperson and Dean to President. (see Table I). A sig-
nificant number have had administrative experience {n state education

_agencies, and nearly all have had teaching experience.

A samplehlisting of some of thé doctorate Speciallties appears in

~

Table II. Although-’the majority are in education or cducation related

fields, there arc sufficient numbers in languages and physical sciences.
. ’ - %

Apart from the degree injlinguistics,and communications, the language

fields of those who.hold the doctorate inelude: /French, English,

»Russién and Romance'Languages. - The physical Eq&ences doctorate include:

Genetics, Chemistry, and Physics. -/ -
L\ 3 -




TABLE I
EXAMPLES OF SEPECTED NON-FEDERAL EXPERILNCES OF

#  USOE HEADQUARTERS PERSONNEL WITH DOCTORATES

College Pges dent..... creeeee 2;....2 .
Collegg Vice~President...... ? ...... 2
Assiétagts‘to,Presidents ..... FEEERR 2
Dean (e.g., student services, .
_ .women, stugents, etc.)?...;.IS
L\\ Dean ;f College..oeevarns PR 25
. Dept.Cha;rman ............. s 8

Coliegé Supervisor or Coordinator..8

College Director (e.g. Bureau of A

Educational Research & Services,
Testing Bureau, Guidance, etc.).9

4
State Educ. Agency Di{gctor.' ....... 8
State Educ. Agency Spegialist.2....5 }

L3

TR o)

&




Education (unspecified).......Zl x
- History (including American, N
Latin American, etc.)...... 9 - \
N Guidance and Counseling....... 8 . ’ . \\\:/
LaW, oo eoaesiss AU B -
Higher Education............./ 6
Psychology.eeaseeasasnnssestes 4
.Educapional Psychology. «eee e 4 . b
| .
3 each. . vs.sosssoadult education, secondary education, librar& science, .

! each......v....comparative education, clinical psychology, social psychology,

OF SELECTED

7

2 each....ss.ess music education, science education, curriculum, special

TABLE 11 I A

SAMMLES OF DOCTORATE SPECIALTIBS: * . :

S, OFFICE OF EDUCATION PER%ONNEL

(N=136) ~ : ‘ -

Educational Admiqistration....35 . '

international relations

. - . ) -

Eduiif%on’ vocational education e

7 R

Greek, linguistics, French, English, Russian, Romance Lang-
uages, communications, sociology, political science, philosophy,

ecology, chemistry, physics, mathematics, junior college;

administration, public administration, genetics

£}
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<
4 educational background and training ﬁf senior level USOE officials and

£

i : .

520 the breadth and depth of their experiizgﬁﬁ;:b
b

‘Nearly half of the sample (41 percent) however, had doctorate¥
in dducationalqadminjstration.and in an unspycifaed educatiom~doctorate.

The personnel print-out s not Spécify the institution awarding
. . L3

the degree. A further invest ation could determine if fhderal education
NV . . “.' ¢ L
specialists come from a few selected ipstiitutions, such as Ivy League

schoolg, or represent a cross-saction of the nation's higher eduycation

4 -
doctorate degree-awarding institutions. -

K
; The researcher has personal knowledge of a number of personnel
. / . 2
ef¢1uded frbm the data base, a fact which raises questions about the

xeprescntatlvcness of th sample.

:
4

ie Analyses of the availible data did indicate the diver®ity of

-

Ly
e ¥

II ANALYSIS oF QUESTIQNNAIRE ‘

Ideﬁtifying education levels ™ ron persgaﬁgi data {rom any government
: R * \ Ny

. agency is nearly imp0331ble. In 1973 when the personncl print-out of
doctorate personncl was obtained, USOE. had its own personnel data bank.

Sincc then, respon31b111ty for personnel records has been transferrcd wo Fe,

To Tha
he maintcnancc parent agency HEW, making extraction of comparable data
r /

even more difficult.

puring the interval between the acquisition of the personnel data /

and adminiqtratlon of the survey, a number of potcntialeubjeets resigned,

3

retfred or transfcrrcd to other agencies (mostly NIE)
The qucstionnailc was mailed to all -those appearing on the pcrsd$: 1

print—out. After a follow-up request, a .62 percent of those surveyed
’f

responded.

» -

e
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There-were 18 queétions sampling pcrccptions on a 1ikert—type

. “
scale of apnee, tend to agree, tend to di lagrce, aisagree, no opinion.

‘A Blank response was also coded, but in the analysis grouped with no

Jﬁinion. e . ' l

. 3 ' , ’ S
Items tapping various research areas wére not grouped categorically -

, topgether but were distributed randomly throdghout the questionnaire.

Basically, the categories sampled were 1) perceptions about job prefer—

-

ences, 2).perceptions about graduate preparation and academlc ch01ce of

v . .

.
[

subject ficld, 3) administrative responsibilitics, and lastly- 4) per-

ceptions about teaching, research and choice of colleagucs.
. i

.

\ .
1. Analysdis of of Perceptions About Jo&?Preferences toe

Fiye of the-18 questions were designed to measure

.

respondent satisfaction with present job respon51b111t .

‘ 2
» and cureent desire to pursye (or return to) caleef//;n

. 3

-colleges or universities. [Table III reveals the per-
centages of agreement o thosé items.
The results were both predictable and apparently
contradictory. Predicrably, m&gt: 74%, at some po}nt
since entering VUSOE had thought about returning to
-university life. Perhaps predictably also, many, from ';

11% ropZGZ, declined to respond at all to questions :' : .

~involving future job preference., -

-




4.. bo you plan to remain in USOE indefinitely? ng_
5..'if you had ‘another job opportunity in your 58%
' academic field of comparable statys and income
would you accept it? . .
6. Are you satisfied you have reachcé a terminal k2%
_ point in your careexr? - ' . . {

[ : . o
TABLE YII - -
PERCENTAGESiQF AGREEMENT ON,JOB PREFERERCE -
FOR EUSOI'Z HEADQUARTERS PERSONNEL HOLDIKG THE DOCTORATE |
: g - : : . ©
~ " (N=90), ~ ' : S
’ N
\ , o * = ~s
. o - . © ¢
. . by W w oo 41 @ O
- . oo ‘0 0 M 0 i
8 ) 0o 0, o
/ n B ) o o o
0 0 © o - ®°oO
oo D3 DD D o
Y] g g o
— 0 ) e o u &
° © 0 o U n:=
L R ) ]
0 W i, D Qg M
o O o9 [+ PR-T 0,0 O
! : g L/ L/ L/
Siuce entering USOE have you ever seriously 74% . 522 21% 11%
considered leaving to.return to university
- teaching, research or administration? ¥
2. Would you prefer, teaching full or part-time 29%+ . 20Z 9% 15%
, ©  to your present adnministrative responsibilities? )
3. Wowid you prefer aniversity administration to 39%+ 16% 237% 17%
Afederal educational administration? % ; . ' b

S

-

Ll

r

* “gotal percéntage of agrecment" is gn aggregate of the responses
to "agrec" and “"tend to agree." .

-

o,y
a ..o\l\l )




| —

- One unprcdictable and somewhat contradictory result is that
a majority, 582, indicated that if they had another job offer of
eomparable status and income Jthey would accept it, while the same
‘percentage,(elthough of ‘differing intensitics of ngrecmont) :ndicated

that they planned to remain in USOE indefinitely. . i -
/ ., .

is this apparent inconsistency characteristic of 1) career pro-

.

7

fessionals.who are always questionin whether or not they have achieved
b4 ! y

*

- their witinate potential; 2) personality traits of people‘wno, compnlsively,

)
.

' >
vant simultaneously to hold ontd the best of what they have while seeking

.

something better; 3) members of a group structure who feel a certain bond
within the organization-and a loyalty for its other members while also
wanting to break away to satis{y a deeper commitment?

The answers ‘are obviously beyond this study's scope, if known, but
could give new scope to organizational researcners, and to the‘measurement

of descriptivq,data to a personality criterion.

»

In a :elateq question about whether or ‘not they have rgached a ter-
¢ minus in their éireers, nearly half (42 percent) 1ndicated

It is questlonable hether or‘not this is related to age, to career

¢

: aspiration or the inabllity or futility of seeking a tar&er or a Job
- . A )

elséwhere. This’statistib'too appears to be inconsistent with the figure -

indiéating a tendency to accept a job opportunity of comparable status and
' : ’ )

, income. \\\'

The key wvord may well be "income . Federal splaries, for so many
years, heldllow in-comparison with higher education posts and comparable

positions in.hg%}ness,'have now risen almost embarrassingly.




1

*

Federal educators may mot be able to leave civil sexrvice appointr

ments for other positions in education because of salary inequities.

.
-

1

2, Analysis'of:Perceptions About Preparatioh, Academi€ Field
and Administrative Responsibilities ) ’ )

. ) - This section expresses in percentages of agreement items that )
P )

relate to graduate training, academic specialty and present administra-

tive responsibilities (See Table IV). Respondents, in the main, perceive

»

themselves as: . >

»*

qualified to discharge their responsibilities

.’

satisfied with their doctorate specialty

*
»*

satisfied with their present assignment

»*

believing'that their doctoral preparation is useful in carrying

out their present professional administrative activities.

» - -~

They are less in agreement about how their doctoral prepafation

-

. led to their present job choice, and how they can stay active in their

(23

- doctoral specialty while maintaining their present pos}pion . (See

jtems 3 and 7 in Table IV) Specifically, only 37 percent actively

sought their position as é‘career choice (only 13 percent in the "agree"
categoxy), and only 47 percent thouéht their position allowed them the

opportunity to stay current in their academic specfhlty1ni

Perhaps . the issue of how best to relate their doctoral preparation

to their work and administrative responsibilities gave many respondents

\

pause as they .considered whéther\or not their jobs in USOE allowed them

to participate in academic life in the manner they felt most qualified.

$1 percent indicated ghat working in USOE prohibited them from such

L 4 e .

academic participation i{n -the arcas of their trairding and qualifications.

ERIC o | ‘ & S
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5

. b




13

-SAMPLE PERCEPTI NS OF GRADUATE TRAINING, ACADEMIC SPECIALTY, AND RESPONSIBILITIES
. " .FOR USOL HEADQUARTERS PERSONNEL S]lOLDIN(; THE DOCTORATE
; . ‘ © (v=90)
. > ‘w; )
R .
- g X o~
o g
' \ 2 S [
- m -
Y ¢ o,
00 9 w
(33 . o [« 3
- F=S- ol \
\ ~ Q oM
o 4y wao OFE
. o o 0 M 5 W
\ 0 0 o
b s se @ E.0
1. Do you administer what you feel qualified 74% 51% 174 8%
@ to administer?
! _ .
2. Do your supervisors hold you accountable 50% 28%  21% 10% A ‘
. as a specialist in your academic specialty?
- 3. .Was the position you now hold something you 37%;‘ 13% . 234 8%
' actively sought &s a carecr choice? :
. BT \, :.
4. Are you satisfied with your academic specialty 90% 19% ‘@7- 4
which led to your doctorate?
H M {’E ,
5. Are’you satisfied with your present assign- 66% 37% 2947 ‘
ment? . . . N - .
g. Docs your doctorate relate in any way te your 9 70% 41%  29% ??
performance of your present activities or _ ) -
responsibilities? : - ' 5
7. Does your position allow you to stay current 47% 237 Zﬁi 10%
in your academic specialty? . ’
‘ .
g. Do you fecl that working 3n USOE prohibits you 51% 32% T 18% 11%
from participating in academic life the way in . s
whicli you consider yoursclf best trained and
qualiffed? i ;oo
- 5




. .
In any organization or burcaucracy, among the. most criticdl

personnel and, management problems relate to the manner in which people

R 4

_can be best deployed so as to maxipize thcir talents and competencies.

1t may be demorallzing and inefficient to find that although people in
general believe they-are pcrforming satlsfactory wor1 experlcnces and
making a contribution to the organlzatlon s cause, their full potential--
in this instance their doctoral training-- is not being used to best
advantage. ThlS is especially signiflcant when such individuals reply

(90 percent agreement in Table IV) that they are satlsfle% W1th;their

academic choice.

——

3. Analysis of Teaching, Researnch and Choice of Colleagucs

The last set ‘of data are flgures\ again representing percentages'of
agreement,'on teaching, research and "1nte1iectual colleagues (See
ngie V). The question is, what are those character1stics which dis-
tinguish a Y acadegic representative or un1vers1ty faculty member from an
administrator. Enerally, those characteristics are the traditional
higher education performance 1ndices-—teaching, research, and service.
Excluding the service function (perhaps the most difficult to measure)
the researcher included'teaching and'research quastions in the survey
since it would appear that these traits would set doctoral staff apart
as individuals performing inq the academic tradition, in addition to pcr—
£ ' ing their job responsibilitic;. .

Somgwhat sugprisingly. 52 percent indicated that they'still con-
tinue to conduct research. The research capability, for which ultimately
an individual reccivesca doctorate, 1is still alive and well in USOE. The
not- so—strpri sing stativtic is that only 14 percent belicvc that the
condnct of ncscnrch and publication of findings contribute to their

VA Al
.“’\) .o yreatt

w
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. - ‘ " TABLE V

]

—

: : SCTEEE - o
’ PERCENTAGES OF AGREEMENT ON TEACHING, RESEARCH, AND INTELLECTUAL
= ]

FOR USOE HEADQUARTERS PERSONREL HO

(N=90)

LS
N o
Sy g
0 ;
H
1)
. o
Yt
o
" . . se
Do you teach part-time or as a part of 28%
your responsibilities?
Does research and publication in your 14%
specialty contribute to promotion and
pay increases?
Do you still periodically do research on 53%
your own Or with others? .
Are you closest intellectuai colleagues 36%

now in governmant service?

LDING Tﬂé DOCTORATE

% of "agreeﬁ

" 20%

9%

29%

7 of "tend to
11

"agree

114

no opinion or

blank

-

=
[9%)
x

-13%

9%




-

) 'proftsaional promotion or to pay increases.

-If research, however interpreted or conducted, could be carried

out within the work sphere, it is tlear that teaching probably dould

not. Aevertheless, 28 perccnt do teach part- time or as a part of their”

job re5pon91b111ties. The researchcr is aware that many ‘SOE personnel .

teach in the collcges and university programs in Metropolitan Uashington, N

D.C. in their specialty areas. A

The question concerring work location of respondents’colleagues was

. - >
asked in an attempt toO validate the iA{ercnces that,\if'intcllectual

stimulation was within one's work spheré, it was likely that work pro-

i duct1v1ty and ‘efficiency would thereby be improved. As it turns out,

-, v

only 36 percent were even in government service.

~

-

It's probable that a good percentage have colleagues #n hlgher

1t is conJectural whether or nOt this

»

education or private industry.
utes to a fertile and intgllectually stimulating work environment

<

con trib
{

in USGE. . i
l..' ‘.‘-"Q

. [N . * K . . . . ? ¥
N \ . N £ f

.
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. SUMMARY. - .

What can we learn {rom a preliminary study,of,USOE senior |

. . . ., ' ¥4 N .0
administrative personrel with doctorates? Some data are unequivocal,

but not all were predicted.

v T ]
1. 30 percent of 139 doctdfatc—holding,individuals have had
experience as college or university administrators_(two/

were presidents). \

2. Although 41 percent of 132 held doctorates in éducation
or cducatibnal administration, 9 percent were in languages,
10 percent in law, and 7 percent tn the physical sciences.

3, That 52 pgrcent do not believe they have yet reached a

. terminal point in their careers.
. ~ -

© &, 41 percenf would not prefer univeraity to federal a%Finistratioh.
LI N ‘ LIS s

5, 58 percent plan to remmin'indefinitely in USOE.

. . (
6. 66 percent are satisfied with their assignménts.
B

7. 70 percént believe their doctorafes relate to their responsibilities.

8. 90 percept are satisfied with their aeademic choice which led to
their "dogtorate. W b ‘ .

9. 53 percept still periodically conduct research, although this
does notl .contribute to promotion Or pay increases.

.. Morale is an illusive and etherebl'characteristic that varies with'
the disposition of the worker, the conditions of.the work, and the re=

latiqnships_within the work group, especiélly between SuperQisor—éubordinate.

'..Sinceuworﬁ characteristics are often changiﬁg in the USOE--new legislation
P : .

S
is passe@be Congress (in the recent past, the Indian Educﬁ%ﬁon Act ,

7
Emergency School Act, and legislation creating The National Institute of
Education), new task forces developed, new organizational changes made--

morale shifts correspondingly.
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. : Analyzing ex

°

ecutives in an organizational structurc as complicated

»

.

as the federal govgrnment poses control difficulties. An inherent

-

danger also exists in generalizations beyond.the sample date to unknown

'populatiqns. Knowing that 58 perceit, for example, plan to remain

indei}nitely in‘USOE may or may not bode well for supe;viso;s who must

deal with the reality that 42 percent don't wish to remain.’

Further scholarly investigations into the ro

le of senior federal

education officials can contribute to our understanding of the admin-
4 L

< . s ¥
{'stration of federal programs. ‘Such investigations can also be useful
. ‘ .
in furtherjing the work of graduate training programs for prospective
. .- . , r .
- federal administrators. [

-
Y

Professional education has a great deal’to learn from those who

manage roughly 10 percent of the funds
systems.
.

of these executives is only a beginning step into a neglected research

G -

atea. .
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lw o
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»

. )
that are channeled into school |

~N
Analyzing and ‘describing the organizat%onal role and function
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